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Executive Summary 
 
The Provost’s Committee for Writing (PCW) was formed in November 2013, charged by 
Provost Chaouki Abdallah to explore the formation of a university-wide Writing Across 
the Curriculum (WAC) program at UNM, oversee implementation of the Foundations of 
Excellence review process as they pertain to writing, and to provide alignment among the 
various stakeholders of writing at UNM (both academic units and support programs). 
Chaired by the directors of the university’s learning and teaching centers, the committee 
comprises faculty, staff, and student representation from academic and co-curricular 
units across the university. The committee assembled, the PCW met on regular basis 
between November 2013 and the present. In its first phase, the committee made 
preliminary recommendations to guide its activities moving forward, focusing in 
subcommittees on writing intensive courses, faculty development, assessment, and 
current resources & gaps in writing programming.  The initial, core recommendations of 
the committee, to be presented in greater detail herein, are: 
 
• Create a Writing Across the Curriculum (WAC) Office, led by a tenured WAC 
Director. This position will oversee implementation of the PCW’s recommendations, 
and the PCW will become an advisory board to the WAC Office. The WAC Director will 
oversee and/or coordinate faculty development, assessment, student support, and 
curricular reform as it pertains to writing, creating change in accord with institutional 
goals.   
• Create a formal designation for Writing Intensive Courses. Writing Intensive 
Courses will be distributed across the curriculum such that students in every 
undergraduate degree program are required to take at least one Writing Intensive Course 
at the freshman, sophomore, junior, and senior level.  
• Create a Faculty Writing Fellows program. The program will provide a course 
release for faculty to both participate in and lead faculty development, modeling the 
effective use of writing as a tool for learning.  
• Create a Student Writing Fellows Program. This program will provide classroom 
support for instructors in effectively integrating writing within a course, and for students 
in meeting the expectations of writing in the disciplines. 
 
The committee has organized a site visit from outside evaluators with the Council of 
Writing Program Administrators (CWPA), to take place in October 2014, to advise us on 
building a local model for a WAC Program. This visit will initiate the second phase of the 
activities of the committee, in which the PCW will transition from making initial 
recommendations to planning & implementation. This visit was collaboratively funded 
among every College at UNM, demonstrating the wide-spread recognition of the need for 
clear forward progress in reforming writing across the curriculum.    
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Mission 
 
The challenge of improving student writing cannot be met by any single program or 
department, and can only be accomplished on a university-wide level. The mission of the 
Provost’s Committee for Writing, a council of faculty, staff, and student stakeholders on 
writing from across the university, is to provide the leadership of the university with 
consistent, meaningful, and motivated recommendations for meeting this challenge. The 
committee will address the current splintered nature of writing and writing support 
programs at the University of New Mexico. It will provide a venue for representatives 
from writing-oriented programs to make one another aware of their efforts, work 
towards common interests, and articulate shared goals. It will work towards a university 
in which every degree program is enriched by writing, and faculty are supported in the 
effective integration of writing with instruction.   
 
In addition, the PCW will: 
• guide the formation of a university-wide writing/WAC program, and serve as an 
advisory body/steering council to the program thereafter. 
• oversee implementation of FOE outcomes as they pertain to writing.  
• develop an annotated inventory of writing-oriented resources at UNM, with the 
goal of providing a picture of the existing resources that will be integrated within 
an institutionalized WAC program, and where there is a need for additional 
programming. 
• ensure alignment across writing initiatives at the University of New Mexico. 
• recommend curricular changes to address on a university-wide level NM HED 
Area I (Communications Competencies), and University Core Area 1 (Writing and 
Speaking).    
• oversee the evaluation of current and future writing initiatives.   
• provide the Provost with coherent and unified recommendations related to the 
development of written competency. 
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Membership 
 
Evan Ashworth, CAPS Writing Center 
Carroll Botts, University Libraries 
Sarita Cargas, Honors College 
Bethany Davila, Department of English 
Robert Delcampo, Anderson School of Management 
Paul Edmunds, Global Education Office 
Cristyn Elder, Department of English 
Stephanie Hands, Arts & Sciences Advisement 
William Gannon, Department of Biology and Office of VP for Research 
Lorenzo Garcia, Foreign Language & Literature 
Jennifer Gomez-Chavez, Student Academic Success  
Aeron Haynie, Center for Teaching Excellence  
Judith Hendry, Department of Communication & Journalism 
Steven Homer, School of Law 
Natasha Jones, Department of English  
Monica Kowal, Department of English 
Kate Krause, Dean, University College & Honors College  
Jane Lehr, Electrical Engineering 
Diane Marshall, College of Arts & Sciences 
Max Minzner, School of Law 
Charles Paine, Department of English  
Mark Peceny, College of Arts & Sciences 
Lucretia Pence, College of Education 
Priscila Poliana, GPSA  
Wolfgang Rudolph, Department of Physics & Astronomy 
Sophie Salcedo, ASUNM 
Tom Root, Office of the Provost 
Lawrence Roybal, Graduate Resource Center and Office of Graduate Studies 
Clare Russell, WAC Alliance 
Daniel Sanford, Center for Academic Program Support  
Joseph Suilmann, Office of the Provost 
Matthew Tougas, WAC Alliance 
Dan Wolne, Religious Studies 
 
Subcommittees: 
 
Assessment: Sarita Cargas (Chair), Tom Root, Beth Davila 
Faculty Development: Aeron Haynie (Chair), Cristyn Elder, Monica Kowal, Sophia Salcedo, 
William Gannon, Kate Krause 
Survey of Existing Writing Resources: Daniel Sanford (Chair), Matt Tougas, Clare Russell, 
Lawrence Roybal, Jennifer Gomez-Chavez, Evan Ashworth, Joseph Suilmann 
Writing Intensive Courses: Stephanie Hands (Chair), Natasha Jones, Judith Hendry, Paul 
Edmunds 
WAC Site Visit: Daniel Sanford (Chair), Charles Paine, Lucretia Pence 
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Survey of Existing Writing Resources 
 
The list below provides a complete listing of programmatic writing resources for 
undergraduate students, graduate students, and faculty at the University of New Mexico. 
This resource indicates areas where current support is strong (and, in some cases, 
redundant, as when small programs available to a subset of students replicate the 
services of a larger one available to all students), as well as areas where additional 
support is needed (namely, writing support for faculty, and support for the both students 
and faculty in the affective integration of writing with specific courses). Above all else, it 
highlights the wealth of resources for supporting student writing that already exist at 
UNM, and which under the leadership of a strong WAC program have the potential to 
function in concert to provide well-coordinated support for UNM writers.  
 
Items marked with (*) indicate resources that function, or have the potential to function, 
as early interventions for students in their first year who are struggling with writing (as 
per the Foundations of Excellence Phase I report call for early interventions as a means 
to minimizing remedial course requirements).  
 
UNM has strong programming in place in the areas of undergraduate and graduate 
writing support; greater alignment among the various programs engaged in this work, as 
well as the resources to engage with more students, is called for. There is a clear need for 
resources to support the use of writing in individual courses and degree programs. In 
addition, there is a need for university-wide support for faculty as writers. Greater detail 
on each program, as well as the results of a survey of writing support services that exist 
within individual academic departments, is provided in the appendix. 
 
• Anderson School of Management Writing GA* 
The ASM Writing GA holds office hours to consult undergraduates and graduates with their 
writing projects. 
 
• Career Services 
Career Services offers services for students, alumni, faculty, staff and qualifying community 
members.  The program provides resume and cover letter writing assistance. 
 
• The Center for English Language and American Culture (CELAC) 
In the Intensicve English Program, students attend writing classes from Low Intermediate to 
Academic Bridge (five levels) at CELAC.  
 
• Center for Teaching Excellence 
The Center for Teaching Excellence (which encompasses OSET, the Office of Support for 
Effective Teaching) offers non-mandatory faculty development workshops on a variety of topics, 
including writing. 
 
• College Enrichment Programs (CEP)* 
CEP’s peer mentors work with faculty of IS English courses to provide extra support for 
students, including one-on-one tutoring and group study sessions.  
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• Core Writing (Department of English)* 
The Core Writing Program offers English 110, 111/112 (Freshman English), 113, 120, 219, and 
220.  The Core Writing Stretch Composition program is a resource for non-traditional, 
first-generation university students. Intersession Portfolio Rescue Workshops give 
English 101 and 102 students a second chance to improve their portfolios to passing level and 
move on to more advanced writing courses. English 101 Studio courses require students to 
enroll in an extra 1 credit hour writing lab.  
 
• Graduate Resource Center (Graduate Studies) 
The Graduate Resource Center provides support for graduate and professional students 
engaged in writing and research through a series of workshops, writing camps, writing support 
groups, seminars, and symposia to develop academic, research, and professional skills that are 
essential to student success.  
 
• Graduate Student Funding Initiative (Office of the Vice President for Research) 
The Graduate Student Funding Initiative is a one-stop shop for preparing funding proposals. 
Students have the option to participate in sessions independently or obtain certificates in four 
areas: Grant Writing, Principal Investigator Eligibility, Responsible Conduct of Research, and 
Research Compliance. 
 
• RWJF Center for Health Policy at UNM 
The Center provides research and writing support for affiliated scholars and graduate fellows in 
the departments of Economics, Political Science, Public Health, Sociology, and Nursing. 
 
• Student Support Services (TRiO)* 
TRiO includes two programs, the Student Support Services (SSS) program, and the Ronald 
McNair Scholars Program. SSS has peer tutors that provide academic and financial aid advising 
to undergraduate students, which can include help with writing. The McNair program works 
with 28 students to prepare them for graduate school. Writing support is generally limited to 
help with graduate school application writing and GRE preparation. 
 
• Teaching Assistant Resource Center (TARC) (Graduate Studies) 
TARC provides a variety of resources and training to Teaching Assistants (TAs), including 
Informatics 583 (a one-credit introduction to post-secondary classroom teaching) and 
workshops. Writing and TESOL are recurring topics in TARC programming. 
 
• WaCommunities Initiative 
The WaCommunities Initiative is a chartered student organization that provides a forum for 
students to engage the campus community in dialogue about literacy and civil rights. The group 
organizes several events designed to cultivate discussion and pedagogical support for diverse 
literacy practices. The Celebration of Student Writing is an interactive event that 
showcases the work of undergraduate core writing. The Write on! Workshops assist English 
101 and 102 students with revising end of semester portfolios. Volunteer English Department 
instructors, coordinated by Writing Across Communities and the UNM Core Writing program, 
provide one-on-one tutoring sessions. 
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• Writing & Language Center (Center for Academic Program Support)* 
The CAPS Writing & Language Center offers a variety of services geared towards providing 
writing and language support for students enrolled in undergraduate courses at UNM. These 
include drop-in writing and language labs, individual appointments, language conversation 
groups, embedded online writing tutoring, and an online writing lab.  
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Recommendations 
 
After reviewing the current state of writing at the University of New Mexico and models 
presented by other institutions in responding to the challenges posed by writing in 
higher education, and following extensive discussion among the various writing 
stakeholders represented on the Provost’s Committee for Writing, the committee makes 
the following recommendations to the Provost: 
 
1) Create a University-wide Writing Across the Curriculum (WAC) 
Office.  
Reporting directly to the Office of the Provost and positioned outside of any one 
college, the WAC Program will  
o collaborate closely with the Center for Academic Program Support, Center for 
Teaching Excellence, and other units to provide writing support for UNM 
students and training for faculty on the effective use of writing in their courses.  
o certify degree plans and writing intensive courses as falling within local 
guidelines, informed by national best practices, for writing as a tool for a learning 
and writing in the disciplines.  
o develop and oversee new writing initiatives.  
o develop and oversee a support system for faculty, and especially junior faculty, as 
writers.   
o provide a central, highly visible point of entry for writing at the University of New 
Mexico, giving UNM students and faculty a one-stop resource for writing 
support. 
 
2) Hire a tenured WAC Director to oversee the WAC Office. 
Jointly reporting to the Associate Provost for Curriculum and Associate Provost 
for Faculty Development, the WAC Director will: 
o function as the face of Writing Across the Curriculum.  
o implement a vision for WAC that honors the cultural and linguistic diversity of 
the University of New Mexico, and positions UNM as a national leader in using 
writing to engage with multilingualism.  
o engage colleges and departments in articulating the unique challenges and needs 
of their students with respect to writing, and in creating degree plans that ensure 
every UNM student graduates having gained practical mastery over writing 
genres and conventions. 
o engage departments in articulating the goals for Writing Intensive Courses in 
majors  
o lead & coordinate faculty development workshops, in collaboration with the 
director of the Center for Teaching Excellence, on the effective use of writing in 
undergraduate and graduate courses. 
o lead & coordinate the development and integration of writing support resources 
for UNM students, in collaboration with the directors of the Center for Academic 
Program Support and the Graduate Resource Center. 
o interface with the national community of WAC Directors, to ensure alignment 
with national best practices in WAC pedagogy. 
o teach a course (or courses) on classroom and writing center writing pedagogy, to 
be used for the purposes of training undergraduate and graduate students 
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involved with writing across the curriculum (undergraduate writing tutors, 
writing fellows, graduate consultants, TAs) and to create a coherent vision for 
writing at UNM.  
 
3) Create a formal designation for Writing Intensive Courses 
Writing Intensive Courses (WICs) should be distributed across the 
undergraduate curriculum and across academic levels such that every student 
graduates having learned about and practiced using the conventions of the major 
disciplinary genres of their field. Students should take a variety of WICs on their 
path to a degree, with WICs at the freshmen and sophomore levels focusing on 
writing as a tool for learning (using both ungraded and graded writing as a tool 
for inquiry, and priming students for the idea that writing conventions differ 
across disciplines) and WICs at the junior and senior level focusing on writing in 
the disciplines (explicitly teaching and giving students practice using the 
academic and professional writing genres and conventions of the field, and 
exploring differences in conventions across fields).   
 
Through a combination of changes to the UNM Core Curriculum and to UNM 
degree programs, students should be required to take at least one WIC during 
every academic year (for a minimum of four total), with courses in the Core 
Writing Program satisfying at most two of these and at least two of these being 
courses offered within majors that focus on writing in the discipline.   
 
Faculty, TAs, and PTIs who teach writing intensive courses must receive training 
and support, either in the form of a training program or writing fellow. 
 
WIC status should be indicated in the course catalog, and certified by the WAC 
Office on a publicly available rubric based on the following criteria:  
o Explicit writing instruction, linked to specific genres of writing, is a part of the 
course. 
o Writing is explained and practiced in the course. 
o Writing is comprehensively integrated into the course, with writing a significant 
part of the coursework and course grade. 
o There are writing assignments at multiple levels of weight, with lower-stakes 
assignments building up to higher-stakes assignments, and multiple 
opportunities for feedback & review before assignments are assessed in their final 
form. 
o Students are made aware of the writing support available through the CAPS 
Writing Center, and syllabi & prompts are made available to the tutors of the 
center.   
o All writing assignments must go through multiple stages of revision, based on 
feedback from the instructor, a writing fellow, or a writing tutor. 
 
4) Create a faculty writing fellows program 
Under the direction of the WAC Director and proceeding from the 
recommendations of the CWPA site visit, this initiative will create a faculty 
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writing fellows program. Faculty writing fellows will receive a course release in 
order to: 
o participate in faculty development workshops (led or coordinated by the WAC 
Director) and the effective use of writing as a tool for learning and assessment. 
o lead workshops for faculty and TAs on best practices for using writing in 
teaching. 
o create courses that operate of models and laboratories for best practices in the 
use of writing in teaching. 
o lead initiatives within their own departments to foster best practices in writing 
pedagogy, in alignment with a university-wide vision for WAC. 
 
5) Create a student writing fellows program 
Under the direction of the WAC Director and proceeding from the 
recommendations of the CWPA site visit, this initiative will create either a (i) 
undergraduate writing fellows program, (ii) graduate writing fellows program, or 
(iii) combination of the two.* Student writing fellows, working in close 
collaboration with the WAC Director and jointly trained by the WAC Office and 
Center for Academic Program Support, will scaffold the use of writing in WICs 
and other courses by: 
o advising the faculty member on the effective integration of writing with the 
course. 
o assisting the faculty member in the creation of prompts and rubrics.   
o providing dedicated writing support for students in the course in tutoring hours 
at the CAPS Writing Center. 
o acting as a liaison from the course to the CAPS Writing Center, making students 
aware of the support available through the center and educating writing tutors on 
assignments and expectations for the course.  
o designing and implementing writing-to-learn activities in the course. 
o reviewing and offering feedback on low-stakes writing assignments. 
o organizing and supporting peer review activities. 
 
 
 
 
 
 
 
 
 
 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
* Both models (undergraduate and graduate writing fellows) are extant at other large, public 
research universities, and as linchpin elements of outstanding WAC programs. While there is 
much overlap, the undergraduate model generally focuses more on empowering undergraduate 
students as leaders and on writing support for the students, and the graduate model tends to 
focus more on professionalization of graduate students and high-level support for faculty. Part of 
the goal for the CWPA site visit will be deciding among these options as the best fit for UNM’s 
local WAC model. 
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Timeline, Action & Assessment Plan 
 
• Phase I (Completed, Summer 2014)  
Form committee and develop initial recommendations, in alignment with the First 
Year Steering Committee and meeting the goals articulated for “Improving Writing in 
the Curriculum” in the Foundations of Excellence implementation plan. 
o Establish Committee 
o Recruiting. 
o Create a Mission for the PCW.  
o Propose a set of criteria by which a course would be approved for Writing-Intensive 
designation.  
o Articulate a plan for increasing the reach and availability of writing-intensive subject-
areas courses, and/or writing-intensive learning communities.  
o Interface with the Provost’s Committee on Assessment to explore available data and 
assessment options.  
o Develop a plan of assessment for the mission of the PCW, determining the 
effectiveness of the activities of the committee.  
o Develop an annotated inventory of writing-oriented resources at UNM, with the goal 
of providing a picture of the existing resources that will be integrated within an 
institutionalized WAC program, and where there is a need for additional 
programming.  
o Identify the subset of these resources that can function as an early intervention (re 
FoE) for students referred for writing assistance in their first year.  
o Articulate Goals for Writing: proposals designed to increase the effective integration 
of writing with the curriculum.  
o Identify current gaps in writing support for students, and potential programming to 
address them. 
 
• Phase II (Fall 2014):  
Develop and refine the proposals developed in Phase I, in consultation with national 
stakeholders in Writing Across the Curriculum. 
o Raise funds for and organize site visit from Council of Writing Program 
Administrators (CWPA). 
o Complete self-report on writing at UNM. 
o Work with CWPA evaluators to develop a local model for WAC at the University of 
New Mexico, and to refine the proposals articulated in Phase I.  
 
• Phase III (Spring 2015):  
Identify costs, seek approval and buy-in from university. 
o Recommend a budget and administrative structure for the Writing Across the 
Curriculum Program. 
o Gain endorsement from the Faculty Senate and Provost’s Committee for Academic 
Success. 
o Request permanent funding for a WAC Program for the Office of the Provost, 
effective FY 2015-2016. 
o Hire a WAC Director, to begin in the fall of 2015. 
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• Phase IV (Fall 2015 and beyond): 
Under the guidance of the WAC Director, implement the initiatives recommended in 
Phase I and Refined in Phase II.  
o The PCW becomes an advisory body to the WAC Director. 
o The WAC Director begins implementation of PCW recommendations, including 
curricular, faculty development, and student support initiatives.  
 
Programmatic Assessment of the activities of the Provost’s Committee for Writing will 
take place, through Phase III, via completion of specific milestones identified in the 
timeline above (Phase I report, self-report and site visit in Phase II, I&G funding request 
and WAC Director posting & hire in Phase III). 
 
In Phase IV, the Writing Across the Curriculum Office will develop a full assessment plan 
for the activities of the WAC program. We recommend that this plan have the following 
features: 
 
• At least three clearly & specifically stated student learning outcomes for the program as a 
whole, tied in to overall UNM learning goals and assessed through a variety of measures. 
These outcomes should be assessed on a 3-year cycle, with annual assessment cycles focused 
on assessing specific outcomes.  
• Benchmarked goals for the program should be tied to baseline measures established through 
surveying of student and faculty undertaken in AY 2015-2016. 
• Planning and implementation of the assessment plan should involve the Provost’s Committee 
for Assessment and Director of Assessment.  
• Students’ personal development as writers, as well as programmatic WAC outcomes, should 
be tracked using student writing portfolios. These should include, minimally, graded copies of 
student’s high-stakes writing assignments from Writing-Intensive Courses. 
• Under the guidance of the WAC Office, academic departments should articulate discipline-
specific writing outcomes for their majors, and a plan for addressing these outcome in specific 
writing-intensive & other courses. 
 
Appendix	  
	  
Survey	  of	  Writing	  Resources	  
	   	   	  
Program	   Description	   Student	  Level	   Contact	  
Anderson	  School	  of	  
Management	  
Writing	  GA	  
The	  ASM	  Writing	  GA	  holds	  office	  hours	  to	  consult	  undergraduates	  and	  graduates	  with	  their	  writing	  projects,	  facilitates	  writing	  workshops	  for	  MBA	  students	  and	  faculty,	  consults	  faculty	  on	  writing	  pedagogy,	  and	  conducts	  Anderson’s	  undergraduate	  and	  graduate	  level	  writing	  assessments.	   All	   277-­‐6471	  
Career	  Services	   Career	  Services	  offers	  services	  for	  students,	  alumni,	  faculty,	  staff	  and	  qualifying	  community	  members.	  	  The	  program	  provides	  résumé	  and	  cover	  letter	  writing	  assistance.	   All	   277-­‐2531	  
The	  Center	  for	  
English	  Language	  
and	  American	  
Culture	  (CELAC)	  
In	  the	  Intensive	  English	  Program,	  students	  attend	  writing	  classes	  from	  Low	  Intermediate	  to	  Academic	  Bridge	  (five	  levels)	  at	  CELAC.	  Students	  who	  need	  assistance	  with	  writing	  can	  visit	  instructors’	  office	  hours,	  or	  are	  referred	  to	  CAPS.	  Students	  in	  Academic	  Bridge,	  who	  are	  taking	  two	  CELAC	  courses,	  are	  encouraged	  to	  begin	  UNM	  academic	  coursework	  with	  English	  101.	  CELAC	  collaborates	  with	  the	  Core	  Writing	  Coordinator	  from	  the	  English	  Department	  to	  make	  available	  ESL	  sections	  of	  English	  101	  classes	  for	  international	  students.	  Occasionally,	  international	  students	  or	  residents,	  whose	  first	  language	  is	  not	  English,	  ask	  to	  take	  one	  CELAC	  class	  to	  reinforce	  their	  written	  communication.	   Pre	   277-­‐7539	  
Center	  for	  Teaching	  
Excellence	  
The	  Center	  for	  Teaching	  Excellence	  (which	  encompasses	  OSET,	  the	  Office	  of	  Support	  for	  Effective	  Teaching)	  offers	  non-­‐mandatory	  faculty	  development	  workshops	  on	  a	  variety	  of	  topics.	  Writing	  is	  a	  recurring	  topic,	  typically	  the	  focus	  of	  3	  or	  4	  workshops	  per	  academic	  year.	  Presenters	  have	  included	  the	  head	  of	  the	  Writing	  Center	  at	  CAPS,	  and	  the	  Director	  of	  the	  Core	  Writing	  Program.	  Previous	  topics	  have	  included,	  for	  example,	  rubrics,	  the	  use	  of	  writing	  as	  a	  tool	  for	  learning,	  and	  the	  effective	  integration	  of	  writing	  with	  a	  syllabus.	   	  	   277-­‐2297	  
College	  Enrichment	  
Programs	  (CEP)	  
The	  College	  Enrichment	  Program	  (CEP)	  provides	  advising,	  career	  selection,	  and	  financial	  aid	  advising,	  with	  particular	  emphasis	  given	  to	  assisting	  first-­‐generation	  and	  low	  income	  students	  from	  backgrounds	  which	  are	  currently	  underrepresented	  at	  the	  University.	  Relative	  to	  writing	  support,	  CEP’s	  peer	  mentors	  work	  with	  faculty	  in	  the	  Department	  of	  English	  to	  provide	  extra	  support	  for	  first-­‐year	  students	  who	  scored	  below	  a	  set	  threshold	  for	  writing	  on	  the	  ACT	  and/or	  SAT,	  including	  one-­‐on-­‐one	  tutoring	  and	  group	  study	  sessions.	  Peer	  tutors	  will	  refer	  students	  to	  CAPS	  if	  more	  assistance	  is	  required.	  	   All	   277-­‐5321	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Core	  Writing	  
(Department	  of	  
English)	  
The	  Core	  Writing	  Stretch	  Composition	  program	  is	  a	  resource	  for	  non-­‐traditional,	  first-­‐generation	  university	  students.	  Also,	  first-­‐year	  UNM	  students	  who	  do	  not	  achieve	  the	  required	  minimum	  English	  ACT	  score	  required	  to	  enroll	  in	  English	  101	  qualify	  for	  the	  Stretch	  program.	  The	  Stretch	  Composition	  program	  “stretches”	  the	  curriculum	  of	  one	  semester	  of	  English	  101	  into	  two	  semesters.	  Stretch	  students	  complete	  the	  same	  writing	  assignments	  and	  curriculum	  as	  English	  101	  students,	  but	  they	  have	  more	  time	  to	  revise,	  discuss	  and	  practice	  writing.	  Stretch	  students	  are	  afforded	  extra	  time	  to	  succeed	  in	  a	  writing	  intensive	  course,	  and	  also	  to	  adjust	  to	  college	  workloads	  and	  expectations.	  	  The	  Intersession	  Portfolio	  Rescue	  
Workshops	  give	  English	  101	  and	  102	  students	  a	  second	  chance	  to	  improve	  their	  portfolios	  to	  passing	  level	  and	  move	  on	  to	  more	  advanced	  writing	  courses.	  English	  101	  and	  102	  students	  are	  recommended	  to	  the	  workshops	  by	  their	  instructors	  after	  receiving	  a	  non-­‐passing	  grade	  on	  the	  end	  of	  semester	  portfolio.	  For	  three	  days	  during	  the	  winter	  intersession	  students	  work	  in	  small,	  intensive	  writing	  groups	  supervised	  by	  English	  Department	  instructors	  to	  improve	  their	  portfolio	  grades.	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
English	  101	  Studio	  courses	  require	  students	  to	  enroll	  in	  an	  extra	  1	  credit	  hour	  writing	  lab.	  Students	  will	  arrange	  to	  meet	  individually	  and	  in	  groups	  with	  the	  instructor	  for	  more	  one-­‐on-­‐one	  writing	  instruction	  to	  fulfill	  that	  extra	  credit	  hour.	  The	  Studio	  program	  offers	  an	  alternative	  classroom	  experience	  for	  students	  who	  benefit	  from	  more	  instructor	  feedback	  and	  guidance.	   Pre,	  1	   277-­‐6347	  
Graduate	  Resource	  
Center	  (Graduate	  
Studies)	  
The	  Graduate	  Resource	  Center	  provides	  support	  for	  graduate	  and	  professional	  students	  engaged	  in	  writing	  and	  research	  through	  a	  series	  of	  workshops,	  writing	  camps,	  writing	  support	  groups,	  seminars,	  and	  symposia	  to	  develop	  academic,	  research,	  and	  professional	  skills	  that	  are	  essential	  to	  student	  success.	  Our	  graduate	  consultants	  also	  lead	  group	  sessions	  on	  key	  academic	  topics	  such	  as	  study	  strategies	  and	  thesis/dissertation	  completion	  and	  serve	  as	  informal	  peer	  advisers.	  In	  addition,	  the	  staff	  collaborates	  with	  existing	  academic,	  peer,	  and	  social	  support	  initiatives	  to	  maximize	  the	  effectiveness	  of	  all	  services	  campus-­‐wide	  for	  graduate	  students.	  Our	  consultants	  help	  students	  clarify	  ideas,	  move	  writing	  and	  research	  projects	  to	  the	  next	  stage,	  and	  develop	  a	  better	  understanding	  of	  the	  expectations	  for	  a	  given	  genre	  of	  writing.	   Post	   277-­‐1407	  
Professional	  and	  
Academic	  
Workshops	  (Office	  
of	  the	  Vice	  
President	  for	  
Research)	  
Formerly	  the	  Graduate	  Student	  Funding	  Initiative,	  Professional	  and	  Academic	  Workshops	  is	  a	  collaboration	  among	  the	  Office	  of	  the	  Vice	  President	  for	  Research,	  Graduate	  Resource	  Center,	  Arts	  &	  Sciences,	  and	  others	  to	  provide	  workshops	  on	  grant	  writing,	  Principal	  Investigator	  eligibility,	  responsible	  conduct	  of	  research,	  and	  research	  compliance	  for	  graduate	  students.	  	   Post	   277-­‐7452	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RWJF	  Center	  for	  
Health	  Policy	  at	  
UNM	  
The	  Robert	  Wood	  Johnson	  Foundation	  (RWJF)	  Center	  for	  Health	  Policy	  is	  a	  collaborative	  project	  between	  the	  Robert	  Wood	  Johnson	  Foundation	  and	  the	  University	  of	  New	  Mexico.	  The	  purpose	  of	  the	  Center	  is	  to	  increase	  the	  diversity	  of	  those	  with	  formal	  training	  in	  the	  fields	  of	  economics,	  political	  science	  and	  sociology	  who	  engage	  in	  health	  services	  and	  health	  policy	  research.	  Particularly,	  the	  Center	  seeks	  to	  become	  a	  nationally	  recognized	  locus	  for	  health	  policy	  research	  that	  will	  support	  work	  to	  inform	  health	  policy	  debates	  at	  multiple	  levels.	  The	  Center	  provides	  research	  and	  writing	  support	  for	  affiliated	  scholars	  and	  graduate	  fellows	  in	  the	  departments	  of	  Economics,	  Political	  Science,	  Public	  Health,	  Sociology,	  and	  Nursing.	   Post	   277-­‐5104	  
Student	  Support	  
Services	  (TRiO)	  
TRiO	  includes	  two	  programs,	  the	  Student	  Support	  Services	  (SSS)	  program,	  and	  the	  Ronald	  McNair	  Scholars	  Program.	  SSS	  has	  peer	  tutors	  that	  provide	  academic	  and	  financial	  aid	  advising	  to	  undergraduate	  students,	  which	  can	  include	  help	  with	  writing.	  Two-­‐thirds	  of	  the	  students	  in	  each	  new	  cohort	  must	  be	  both	  first-­‐generation	  and	  low	  income.	  These	  tutors	  will	  refer	  students	  to	  the	  CAPS	  writing	  center	  when	  appropriate.	  The	  McNair	  program	  works	  with	  28	  students	  to	  prepare	  them	  for	  graduate	  school.	  Writing	  support	  is	  generally	  limited	  to	  help	  with	  graduate	  school	  application	  writing	  and	  GRE	  preparation.	   All	   277-­‐3230	  
TARC	   TARC	  is	  a	  program	  that	  provides	  a	  variety	  of	  resources	  and	  training	  to	  Teaching	  Assistants	  (TAs):	  TARC	  offers	  a	  one-­‐credit	  graduate	  course,	  Informatics	  583,	  as	  an	  introduction	  to	  post-­‐secondary	  classroom	  teaching.	  A	  separate	  section	  is	  designed	  for	  international	  teaching	  assistants.	  A	  special	  non-­‐credit	  workshop	  series	  is	  offered	  during	  each	  semester.	  These	  workshops	  address	  issues	  particular	  to	  the	  TA	  community.	  Writing	  and	  TESOL	  are	  recurring	  topics	  in	  TARC	  programming.	   Post	   277-­‐2711	  
WaCommunities	  
Initiative	  
The	  Celebration	  of	  Student	  Writing	  is	  an	  annual	  event,	  co-­‐sponsored	  by	  Writing	  Across	  Communities	  and	  the	  UNM	  Core	  Writing	  program,	  which	  is	  held	  the	  second	  or	  third	  week	  of	  October.	  The	  Celebration	  of	  Student	  Writing,	  is	  an	  interactive	  event	  that	  demonstrates	  the	  meaningful	  and	  purposeful	  role	  of	  writing	  at	  UNM	  and	  in	  our	  connected	  communities.	  CSW	  is	  a	  venue	  for	  showcasing	  the	  work	  of	  our	  undergraduate	  core	  writing	  students	  that	  also	  ensures	  they	  can	  see	  the	  variety	  of	  meaningful	  ways	  writing	  manifests	  at	  UNM	  and	  also	  within	  our	  greater	  community.	  CSW	  promotes	  our	  undergraduate	  students’	  confidence	  with	  writing	  and	  connects	  them	  to	  a	  larger	  community	  of	  writers.	  The	  Write	  on!	  Workshops	  assist	  English	  101	  and	  102	  students	  with	  revising	  end	  of	  semester	  portfolios.	  Volunteer	  English	  Department	  instructors,	  coordinated	  by	  Writing	  Across	  Communities	  and	  the	  UNM	  Core	  Writing	  program,	  provide	  one-­‐on-­‐one	  tutoring	  sessions	  during	  the	  last	  week	  of	  classes	  in	  the	  Fall	  and	  Spring	  semesters.	  The	  walk-­‐in	  tutoring	  session	  are	  typically	  held	  in	  the	  Student	  Union	  Building,	  but	  in	  2014,	  will	  be	  held	  in	  the	  Center	  for	  Teaching	  and	  Learning	  to	  accommodate	  the	  growing	  number	  of	  electronic	  and	  multimodal	  portfolios.	   All	   277-­‐6347	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Writing	  &	  Language	  
Center	  (Center	  for	  
Academic	  Program	  
Support)	  
The	  CAPS	  Writing	  &	  Language	  Center	  offers	  a	  variety	  of	  services	  geared	  towards	  providing	  comprehensive	  writing	  and	  language	  support	  for	  all	  students	  enrolled	  in	  undergraduate	  courses	  at	  UNM.	  	  The	  Writing	  &	  Language	  Center	  is	  a	  local	  model	  for	  a	  writing	  center,	  unique	  to	  the	  University	  of	  New	  Mexico,	  designed	  to	  support	  student	  writing	  within	  the	  intensely	  multilingual	  environment	  of	  UNM.	  Services	  include	  drop-­‐in	  writing	  and	  language	  labs,	  individual	  appointments,	  language	  conversation	  groups,	  embedded	  online	  writing	  tutoring,	  and	  an	  online	  writing	  lab.	  Writing	  tutors	  are	  available	  to	  assist	  students	  at	  any	  stage	  of	  the	  writing	  process	  by	  providing	  tools	  and	  techniques	  that	  will	  serve	  students	  in	  their	  academic	  and	  professional	  development.	  Language	  tutors	  can	  work	  with	  students	  on	  all	  areas	  of	  language	  learning,	  in	  terms	  of	  spoken	  and	  written	  communication.	  	   All	   277-­‐7208	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Departmental	  Survey*	  
	  
Department	   Does	  your	  unit	  offer	  any	  courses	  
that	  focus	  specifically	  on	  teaching	  
students	  to	  write	  for	  a	  specific	  
academic	  discipline?	  If	  so,	  what	  
is/are	  the	  course(s)?	  
Is	  there	  any	  other	  writing-­‐oriented	  
programming,	  offered	  through	  your	  
department,	  that	  we	  should	  be	  aware	  of?	  
Would	  you	  like	  to	  add	  any	  other	  
information?	  
Religious	  Studies	   Our	  capstone	  class	  for	  the	  major	  (Theories	  of	  Religion)	  has	  fairly	  stringent	  writing	  requirements	  that	  guide	  the	  students	  in	  honing	  their	  ability	  to	  write	  in	  the	  appropriate	  modes	  for	  the	  discipline.	  	  But	  even	  our	  lower	  division	  classes	  require	  a	  demonstrated	  grasp	  of	  the	  argumentative	  essay	  form.	  
No.	   One	  of	  the	  greatest	  challenges	  in	  crafting	  writing	  assignments	  in	  our	  program	  is	  the	  fact	  that	  student	  writing	  skills	  seem	  to	  be	  generally	  on	  the	  decline.	  	  Incoming	  freshman	  have	  more	  trouble	  with	  basic	  writing	  skills	  (such	  as	  grammar	  and	  sentence	  construction)	  than	  a	  decade	  ago.	  	  They	  also	  have	  more	  trouble	  attending	  to	  the	  specifics	  of	  the	  prompt,	  and	  seem	  more	  likely	  to	  wait	  until	  the	  last	  minute	  to	  complete	  the	  assignment,	  thus	  leaving	  little	  or	  no	  time	  for	  editing	  and	  revision.	  	  This	  may	  be	  due	  to	  the	  somewhat	  lax	  entry	  requirements	  for	  admittance	  here	  at	  UNM,	  and	  the	  de-­‐emphasis	  on	  writing	  at	  our	  feeder	  institutions	  such	  as	  APS.	  	  Clearly	  though,	  more	  attention	  needs	  to	  be	  given	  to	  this	  matter	  if	  our	  program	  (and	  others	  here	  at	  UNM)	  are	  going	  to	  be	  able	  to	  use	  writing	  as	  a	  useful	  form	  of	  assessment	  of	  student	  learning.	  Physics	  and	  Astronomy	   No.	   No.	   We	  had	  an	  NSF	  IGERT	  program	  a	  few	  years	  ago.	  Part	  of	  this	  program	  was	  a	  short-­‐course	  in	  the	  summer	  in	  technical	  writing	  that	  all	  participants	  were	  required	  to	  take.	  This	  was	  quite	  successful.	  It	  was	  taught	  by	  a	  faculty	  member	  from	  the	  English	  department	  who	  has	  left	  UNM.	  Foreign	  Languages	  and	  Literatures	  
I	  am	  not	  aware	  of	  specific	  courses	  that	  our	  department	  offers	  that	  are	  geared	  toward	  writing.	  Generally	  our	  classes	  are	  too	  large	  to	  offer	  that	  kind	  of	  focus	  
No.	   	  	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  *	  Administered	  to	  departmental	  chairs	  in	  Spring	  of	  2014.	  All	  respondees	  are	  represented	  here.	  
Appendix	  
	  
on	  student's	  writing.	  Philosophy	   No,	  although	  this	  is	  a	  topic	  that	  has	  been	  touched	  on	  during	  the	  Proseminar	  that	  is	  taken	  by	  our	  first-­‐year	  graduate	  students.	  
No.	   	  	  
E&PS	   Not	  on	  a	  regular	  basis.	  Undergraduates	  registered	  for	  Senior	  Thesis	  credits	  accomplish	  their	  writing	  through	  individual	  mentorship.	  
Not	  on	  a	  regular	  basis.	   We	  are	  interested	  in	  combining	  with	  other	  STEM	  units	  on	  writing	  for	  our	  students.	  
Theater	  and	  Dance	   Writing	  About	  Dance	  (undergrads)	  Dance	  Criticism	  (grads)	  Dance	  History	  (both	  grads	  and	  undergrads)	  
The	  MFA	  in	  Dramatic	  Writing	  is	  designed	  to	  teach	  that	  craft	   	  	  
Linguistics	   Occasional	  graduate	  class	  on	  Research	  Methods	  addresses	  writing	  conference	  abstracts,	  for	  example,	  but	  usually	  not	  more	  general	  writing	  issues	  
	  	   Quote	  from	  faculty	  member:	  "Most	  of	  our	  students,	  grads	  and	  undergrads,	  are	  very	  badly	  in	  need	  of	  help	  in	  writing.	  (Though	  my	  experience	  everywhere	  I've	  taught	  suggests	  that	  if	  they	  weren't	  good	  writers	  when	  they	  got	  to	  university,	  no	  amount	  of	  help	  would	  improve	  their	  writing.)"	  Spanish	  &	  Portuguese	   The	  Spanish	  Department	  has	  a	  medical	  Spanish	  Program.	   We	  offer	  Span	  302	  writing	  courses	  for	  second	  	  language	  learners	  and	  heritage	  learners.	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Introduction	  
Our	  goal	  as	  a	  subcommittee	  was	  to	  review	  the	  literature	  about	  Writing	  Across	  the	  Curriculum	  
(WAC)	  assessment	  to	  determine	  best	  practices	  and	  make	  recommendations	  to	  the	  Provost’s	  
Committee	  on	  Writing	  about	  future	  assessment	  activities.	  Without	  knowing	  how	  UNM	  plans	  to	  
implement	  WAC,	  it	  is	  not	  possible	  to	  suggest	  a	  very	  detailed	  assessment	  plan.	  The	  first	  part	  of	  
the	  report	  summarizes	  the	  findings	  from	  the	  literature,	  and	  the	  second	  part	  contains	  our	  
recommendations.	  	  	  
	  
PART	  I:	  Determining	  a	  Current	  State	  of	  Writing	  at	  UNM	  
Based	  on	  the	  literature,	  the	  evaluation	  of	  WAC	  programs	  and	  the	  assessment	  of	  student	  writing	  
following	  program	  implementation	  can	  only	  be	  effective	  once	  a	  study	  of	  the	  current	  state	  of	  
writing	  within	  the	  disciplines	  (WID)	  at	  UNM	  is	  conducted.	  Such	  a	  pre-­‐study	  would	  have	  multiple	  
purposes	  and	  would	  support	  the	  overall	  establishment	  of	  a	  WAC	  program:	  (1)	  it	  would	  unify	  
administration,	  faculty,	  and	  students	  as	  to	  what	  a	  WAC	  program	  actually	  is	  (a	  program	  to	  
improve	  student	  writing	  across	  all	  disciplines);	  (2)	  it	  would	  establish	  a	  foundation	  of	  
collaboration	  in	  this	  goal	  (improving	  student	  writing	  is	  not	  just	  the	  responsibility	  of	  the	  English	  
department);	  (3)	  it	  would	  elucidate	  the	  challenges	  students	  face	  in	  transferring	  knowledge	  and	  
skills	  from	  required	  composition	  courses	  to	  writing	  within	  their	  areas	  of	  study;	  (4)	  it	  would	  help	  
determine	  where	  faculty	  are	  struggling	  with	  designing	  writing	  assignments	  and	  assessing	  
student	  writing	  within	  their	  disciplines;	  and	  (4)	  it	  would	  provide	  valuable	  insight	  into	  what	  our	  
faculty	  and	  students	  see	  as	  being	  important	  in	  writing	  within	  their	  various	  disciplines.	  
	  
If	  the	  PCW	  is	  committed	  to	  learning	  more	  about	  both	  faculty	  and	  student	  perceptions,	  it	  would	  
be	  within	  the	  committee’s	  best	  interest	  to	  conduct	  a	  campus-­‐wide	  study	  through	  faculty	  surveys	  
and	  focus	  groups	  that	  endeavor	  to	  examine	  current	  sentiments	  toward	  the	  teaching	  of	  writing	  
within	  the	  various	  disciplines.	  Also	  helpful	  would	  be	  an	  evaluation	  of	  current	  discipline-­‐based	  
courses	  that	  are	  purportedly	  writing-­‐centered.	  A	  collection	  of	  samples	  of	  student	  writing	  could	  
be	  reviewed	  based	  on	  an	  agreed-­‐upon	  general	  writing	  rubric	  to	  determine	  some	  of	  the	  
variations	  across	  disciplines.	  Additionally,	  student	  surveys	  within	  particular	  disciplines	  might	  
yield	  significant	  insight	  into	  how	  writing	  is	  taught	  across	  the	  disciplines	  and	  how	  students	  
perceive	  their	  learning	  as	  a	  result	  of	  taking	  writing-­‐centric	  courses	  within	  their	  fields	  of	  study.	  	  
	  
Resources	  would	  need	  to	  be	  committed	  to	  developing	  the	  above-­‐mentioned	  UNM	  faculty	  and	  
student	  surveys.	  Research	  suggests	  that	  using	  national	  tests	  are	  not	  useful	  for	  assessing	  the	  
state	  of	  writing.	  As	  Fulwiler	  (1988)	  points	  out,	  “writing	  across	  the	  curriculum	  programs	  are	  result	  
oriented,	  not	  research	  oriented	  (and)…(i)nternal	  school	  budgets	  usually	  provide	  money	  for	  
program	  operation	  but	  seldom	  for	  research	  and	  evaluation	  projects.”	  He	  continues:	  
	  
“(I)nstitutions…have	  been	  so	  busy	  administering	  and	  managing	  that	  they	  have	  had	  little	  
time	  for	  reflection	  and	  assessment.	  Nor	  have	  most	  had	  any	  special	  training	  as	  
evaluators.	  The	  result	  is	  that	  programs	  are	  often	  long	  on	  data	  that	  are	  easily	  collected	  
and	  anecdotal	  in	  nature,	  but	  short	  on	  either	  quantitative	  or	  qualitative	  data	  collected	  
and	  analyzed	  methodically	  or	  over	  a	  long	  period	  of	  time.”	  
	  
	  
PART	  II:	  Establishing	  Student	  Learning	  Outcomes	  (SLOs)	  for	  WAC	  Course	  Criteria	  
The	  PCW	  should	  focus	  on	  developing	  student	  learning	  outcomes	  for	  the	  overall	  Writing	  Across	  
the	  Curriculum	  program	  goal	  as	  a	  basis	  for	  the	  assessment	  process.	  Effort	  should	  also	  be	  
focused	  upon	  developing	  criteria	  for	  a	  WAC	  course.	  	  
	  
Student	  Learning	  Outcomes	  
The	  current	  “Writing	  and	  Speaking”	  outcomes	  for	  the	  General	  Education	  Assessment	  are	  by-­‐
products	  of	  the	  freshman	  composition-­‐only	  models	  of	  writing	  instruction.	  Currently,	  students	  
fulfill	  the	  “Writing	  and	  Speaking”	  requirements	  by	  taking	  nine	  hours	  within	  the	  standard	  course	  
offerings	  within	  the	  English	  Department	  (ENGL101,	  102,	  219,	  220)	  or	  through	  C&J’s	  Public	  
Speaking	  course	  (CJ130)	  or	  PHIL156:	  Reasoning	  and	  Critical	  Thinking.	  While	  the	  SLOs	  for	  each	  of	  
these	  classes	  are	  similar,	  they	  by	  no	  means	  represent	  a	  coherent	  goal	  for	  the	  quality	  and	  
purpose	  of	  student	  writing.	  Refining	  the	  core	  to	  include	  WAC-­‐oriented	  criteria	  would	  not	  only	  
send	  a	  message	  to	  students	  and	  the	  community	  that	  writing	  is	  more	  sophisticated	  and	  takes	  
more	  practice	  than	  what	  can	  be	  achieved	  in	  nine	  credit	  hours,	  but	  it	  would	  make	  the	  institution	  
and	  individual	  disciplines	  more	  accountable	  for	  integrating	  oral	  and	  written	  communication	  
skills	  into	  the	  whole	  curriculum.	  
	  
Course	  Criteria	  for	  WAC/WID	  Designation	  
Because	  WAC	  offers	  a	  philosophical	  approach	  and	  set	  of	  pedagogical	  practices	  that	  teaching	  
writing	  as	  being	  shaped	  by	  context,	  the	  PCW	  should	  consider	  the	  development	  of	  a	  set	  of	  
criteria	  for	  designating	  courses	  as	  a	  writing-­‐intensive	  course.	  Many	  universities	  with	  WAC	  
programs	  ask	  faculty	  to	  submit	  a	  course	  syllabi,	  which	  is	  then	  evaluated	  as	  to	  whether	  or	  not	  it	  
meets	  the	  criteria	  developed	  by	  WAC	  administrators	  (many	  of	  whom	  come	  from	  within	  their	  
various	  disciplines).	  This	  would	  benefit	  the	  long-­‐term	  sustainability	  and	  implementation	  of	  a	  
WAC	  program	  because	  it	  would:	  (1)	  create	  a	  unified	  approach	  to	  assessing	  student	  writing	  
progress;	  (2)	  encourage	  faculty	  to	  explore	  more	  deeply	  their	  course	  outcomes	  and	  drive	  them	  to	  
professional	  development	  opportunities;	  and	  (3)	  motivate	  and	  hold	  individual	  departments	  
accountable	  for	  more	  emphasis	  on	  developing	  undergraduates’	  writing	  ability.	  
	  
PART	  III:	  Kinds	  of	  Assessment	  Practices	  	  
According	  to	  the	  research,	  there	  are	  two	  main	  kinds	  of	  WAC	  programs:	  
1. Programs	  that	  establish	  writing-­‐intensive	  courses	  within	  general	  education	  programs;	  
and	  	  
2. Programs	  that	  create	  writing-­‐intensive	  courses	  within	  disciplines	  (WID)	  
	  
Examples	  of	  WAC	  in	  Disciplines	  
• Washington	  State	  University	  suggests	  all	  disciplines	  incorporate	  at	  least	  two	  writing-­‐
intensive	  courses.	  	  
• University	  of	  Missouri-­‐Columbia	  has	  a	  two-­‐course	  writing	  intensive	  requirement.	  
• University	  of	  Hawaii-­‐Manoa	  requires	  students	  to	  take	  five	  writing	  intensive	  courses	  
from	  an	  offering	  of	  400	  courses	  in	  70	  departments.	  
	  
What	  participants	  are	  assessed?	  
• Faculty:	  WAC	  programs	  require	  faculty	  development,	  requiring	  faculty	  who	  want	  to	  
teach	  a	  writing-­‐intensive	  course	  to	  partake	  in	  a	  program	  or	  series	  of	  workshops	  to	  
develop	  their	  understanding	  of	  WAC	  mission,	  values,	  and	  pedagogical	  practices,	  and	  
allowing	  faculty	  to	  be	  assessed	  on	  this	  understanding.	  Assessments	  can	  include	  pre-­‐	  and	  
post-­‐workshop	  questionnaires	  (i.e.,	  What	  kinds	  of	  writing	  do	  faculty	  teach?	  What	  did	  
they	  learn	  from	  the	  workshop?	  What	  might	  they	  implement	  because	  of	  the	  workshop?).	  
Questionnaires	  can	  be	  given	  at	  intervals	  of	  six	  months	  and	  two	  years	  in	  order	  to	  
longitudinally	  study	  how	  their	  teaching	  of	  writing	  (or	  using	  writing	  for	  teaching	  content)	  
has	  changed	  or	  developed	  (Malenczyk,	  2012).	  
	  
• Students:	  Two	  kinds	  of	  writing	  activities	  are	  assessed:	  (1)	  writing	  to	  learn,	  and	  (2)	  
learning	  to	  write.	  
	  
o Assessment	  for	  “learning	  to	  write”	  often	  requires	  a	  pre-­‐assessment	  followed	  by	  
an	  assessment	  after	  a	  certain	  passage	  of	  time	  (i.e.,	  sophomore	  year	  or	  senior	  
year).	  Examples	  include:	  	  
§ Washington	  State	  University,	  which	  has	  an	  entry-­‐level	  writing	  
placement	  exam	  and	  junior	  year	  writing	  portfolio	  consisting	  of	  three	  
senior	  papers	  and	  a	  timed	  written	  examination.	  Condon	  (2001)	  argues	  
placement	  exams	  must	  be	  developed	  and	  administered	  within	  the	  
university	  and	  not	  with	  a	  state-­‐	  or	  national-­‐level	  testing	  instrument.	  He	  
also	  suggests	  all	  further	  writing	  assessments	  come	  from	  relevant	  course	  
work.	  	  
§ Taylor	  University	  (Indiana)	  requires	  “each	  department	  to	  1)	  articulate	  
writing	  outcomes	  for	  their	  majors;	  2)	  create	  a	  curriculum	  map	  that	  
indicates	  where	  they	  teach	  those	  outcomes.	  This	  map	  includes	  which	  
courses	  have	  which	  types	  of	  writing	  assignments,	  where	  they	  will	  teach	  
the	  appropriate	  information	  literacy	  for	  their	  majors”	  (Malenczyk,	  2012,	  
p.	  96).	  	  
	  
o Assessment	  for	  “writing	  to	  learn”	  would	  depend	  on	  measuring	  the	  course	  and	  
assignment	  SLOs.	  
	  
The	  next	  phase	  of	  development	  for	  the	  assessment	  process	  should	  be	  a	  focus	  on	  determining	  
what	  we	  could	  realistically	  assess	  and	  ways	  to	  do	  so.	  A	  three-­‐phase	  process	  was	  determined	  to	  
be	  the	  best	  way	  to	  assess	  both	  student	  writing	  and	  the	  impact	  of	  the	  WAC	  requirement.	  During	  
summer	  2010,	  Jeanne	  Herman,	  in	  collaboration	  with	  WPAC	  members,	  began	  to	  develop	  
instruments	  and	  tools	  that	  could	  be	  used	  as	  part	  of	  Phase	  I.	  	  
	  
Recommendations	  
• Develop	  and	  administer	  surveys	  to	  faculty	  and	  students	  about	  the	  “current	  state	  of	  
writing”	  at	  UNM.	  
• Develop	  program-­‐level	  student	  learning	  outcomes	  for	  the	  WAC	  program	  as	  a	  whole.	  
• Determine	  where	  WAC	  courses	  should	  happen	  (which	  programs	  to	  focus	  on).	  
• Determine	  criteria	  for	  courses	  taught	  as	  part	  of	  the	  WAC	  program.	  
• Develop	  process	  for	  preparing	  faculty	  to	  teach	  writing	  intensive	  courses.	  
• Develop	  process	  for	  vetting	  proposed	  WAC	  courses.	  
• Determine	  an	  assessment	  plan	  for	  the	  program	  (follow	  the	  Provost’s	  Committee	  on	  
Assessment,	  PCA,	  guidelines).	  This	  includes	  a	  need	  to	  determine	  how	  each	  SLO	  will	  be	  
measured,	  and	  probably	  on	  three-­‐year	  cycle.	  That	  is,	  data	  on	  assessment	  for	  various	  
SLOs	  might	  be	  collected	  one	  year,	  a	  few	  SLOs	  will	  be	  the	  focus	  of	  the	  second	  year,	  and	  
the	  rest	  the	  third	  year.	  WAC	  assessment	  needs	  to	  be	  guided	  or	  mentored	  by	  someone	  
on	  PCA).	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TO:  Aeron Haynie, Director, Center for Teaching Excellence 
  Daniel Sanford, Interim Director, Center for Academic Program Support 
 
FROM: Chaouki Abdallah, Provost and Executive Vice President for Academic Affairs 
 
DATE:   November 12, 2013 
 
SUBJECT: Formation of Provost’s Committee on Writing 
 
______________________________________________________________________________ 
 
 
______________________________________________________________________________________ 
The University of New Mexico – Scholes Hall Room 240 – MSC05 3400 – 1 University of New Mexico – Albuquerque, NM 87131 
Phone: 505 277 2611 – Fax: 505 277 8700 – Email: provost@unm.edu – URL: www.provost.unm.edu 
I am hereby requesting your service as a co-chair of an ad hoc committee charged with exploring the 
formation of a Writing Across the Curriculum (WAC) program, and to include the following actions: 
 
 assemble a committee including representatives from units across the University that have a stake 
in writing, including the Rhetoric and Writing Program, the Center for Academic Program 
Support, and the Honors College; 
 guide the formation of a Writing Across the Curriculum (WAC) Program at UNM: 
o develop and implement the recommendations of the Foundations of Excellence task force 
as they pertain to WAC; 
o evaluate the potential one-time and ongoing costs, space, and staffing needed to support a 
WAC program, including the possible hiring of a WAC Director; 
o identify existing resources at UNM that will play a role in institutionalized WAC 
Program; 
o provide a recommendation to the Provost about the committee’s ability to accomplish the 
outcomes detailed here related to writing and WAC; 
o develop a timeline and action plan for implementing a WAC program; 
o serve as an advisory body to an institutionalized WAC program, following its formation. 
 
On an on-going basis, the committee will: 
 
o provide alignment among various writing and writing support programs at UNM; 
o steer faculty development initiatives as they pertain to writing; 
o oversee implementation of Foundations of Excellence outcomes as they pertain to 
writing; 
o ensure alignment across writing initiatives at the University of New Mexico; 
o recommend curricular changes to address on a university-wide level NM HED Area I 
(Communications Competencies), and University Core Area 1 (Writing and Speaking); 
o oversee the evaluation of current and future writing initiatives; 
o provide the Provost with coherent and unified recommendations related to the 
development of written competency. 
 
Thank you in advance for your service toward and leadership of this important committee. 
